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Teacher Assessment

At the end of Year 2, teachers make a teachers assessments
for every child for:

*English reading
*English writing
*Mathematics
*Science

* [tisthe teacher assessment that is reported to parents and
the DfE.

* The test outcome supports the teacher assessment but is
only one source of evidence the teachers use — they also
use their professional knowledge of your child, their
observations of your child and the work your child has
completed in class.



Building a picture of a child’s learning across the year

Statutory Y2 national
curriculum tests.

N

Teacher Assessment

Moderation school, cluster, county



Teacher Assessment Frameworks

Key stage 1

Teacher assessment
frameworks at the
end of key stage 1

For use in the 2017 to 2018

academic year

Standards
& Testing

Agency

All Teacher Assessments
are based on the Teacher
Assessment Frameworks.



Working towards the expected standard

The pupll can:

= read aceurately by blending the sounds in words that contain the common
graphemes for all 40+ phanemsas”

« read accurately some words of two or more syllables that contain the zame
grapheme-phonems comespondences [GPCs)"

= read many common exceplion words."

In 3 book ciosely matched fo the GPCs as abowe, the pupll can:
= read alud many words quickly and accurately without overt sounding and blending
= sound out many unfamiliar words accurately.

In @iscssion with the ieacher, the pupl can

= answer quesilons and make Inferences on the basls of what Is belng sald and done
In & familar book that ks read to them.

Working at the expected standard

The pupll can:
= read accurately most words of two of more syllables

« mead most wonds contalning common sUMees"
= mead moEl cHnmon exXxception wards. "

In age-appropriate books, the pupll can:

= read words accurately and uently without overt sounding and blending, e.g. at
over 90 words per minute

= spund out most unfamillar words accurately, without undue heslhation.
In a familar book that they can already read accurately and fluently, the pupll can:
+ check It makes s2nse to them

= answer quesiions and make some Inferences on the basls of what s balng said
and dane.

Working at greater depth within the expected standard

The pupll can, In a book they are reading Independentiy:
« make Inferencas on the basls of what |5 53ld and dona
» predict what might happen on the basls of what has been read so far
# make Inks b=bween the book ﬂ'IEj' darg I'EE["I'Iﬂ and other books ﬂ'IEj' hawe read.

Teacher Assessment
Framework for
Reading.



Working towards the expected standard

The pupll can, after discussion with the teacher

write seniencas that are saquanced o Torm a short namatbsse (real or fictional)
demarcate some sentences with capial lefters and tull s1ops

segment spoken wonds Inbo phonemsas and repressnt these by graghemss, speiling
some words corectly and making phonically-plausibie attempis at oihers

spedl Soime common excenbon words"

form lower-case letters In the comect direction, starting and Tinlshing In the nght place

fonm lower-case letters of the cormect size relative to one another In soeme af their
writing

use spacing DeTweSn Words.

Waorking at the expected standard

The pupll can, afier discusslion wkh the teathar

write slmple, coherent namatives about personal experiences and those of others
(real or fictional)

wiTite about real events, recording these simply and cieany

demarcate most semences In thelr writing with capital letiers and Tull stops, and wse
guestion marks comecily when reguired

use present and past iensse maosty comecty and consistently

use co-ordination {e.g. or / and / but) and some susordination {e.g. when § T 7 that §
becauss) to |oln clauses

sagment spoken words Into phonemsas and represent thesa by graphemeas., spelling
many of these words comectly and making phonically-plausitie abiempts at others

spell many common exception words"

fiorm caphal lefers and diglts of the comect slze, orlentabdon and reladonship o one
another and o lower-case letbers

use spacing betwesn wonds that reflecis the size of the kefers.

Working at greater depth

The pugll can, afier discusslon with the teathsar

wite effactively and coherenty for dfferent purposes, drawing on thelr reading io
Infoern the vocabwlary and gramimar of thelr writing

make simpie ad@tions, revisions and proof-reading cormecilons 1o thelr own witing
use the punctuation taught at key stage 1 mostly comectiy™
spell most common exception words"

add suffxes to spell most words cormecty In their writing (e.g. —ment, —ness, —ful,
—jass, —y)"

use the glagonal and hofzonial strokes needad o joln some =Rers.

Teacher Assessment
Framework for
Writing.



Working towards the expected standard

The pugll can:

+ demonsirate an understanding of place value, though may still need to usa
apparatus 1o support them [2.g. by stating the dfferance In the tens and ones
bebasen 2 numbers Le. 77 and 33 has a differencea of 40 for the tens and a
@iferance of 4 for the ones; by writing numiber statements such as 35 < 53
and 42 = 3£

» count In fwos, fives and tens from D and us2 counting sirategles to solve problems
[2.g. count the number of chalrs In a diagram when the chairs are organisad in 7
rows of 5 by counting In flves)

« read and write numoers IIIITE'Eﬂ}' In numerals up bo 100 [Eg can write the numb=rs
14 and 41 comectly)

= USE number bonds and related subbraction Tacts wihin 20 (e.g. 16 =19 # 7; 15
-54+7)
= add and subfract a two-digit number and ones and 3 two-digh numBber and tens

where no regrouping Is reguired (e.g. 23 + 5; 46 + 20), they can demonstrate their
method using concrele apparatus or pictornal representations

= recall doubles and halves o 210 (2.g. pupll knows that doubde 2 s 4, double 5 = 10
and half of 15 Is 9

recognise and name triangles, rectangies, squanes, circles, cuboids, cubes,
pyramids and spheres from a growp of shapes or from pictures of the shapes.

Working at the expected standard

The pugll can:

+ partition two-digit numbers Into diferent combinations of tens and ones. This may
Incluge using apparatus (2.g9. 23 Is the same as 2 fens and 3 ones, which Is the
same as 1 tén and 13 ones)

= 3dd 2 two-digh numiers within 100 (e.g. 48 + 35) and can demonsirate their
method wsing concrete apparatus or picional representations

= 52 gstimation o check that thedr answers to a calouliation ane regsonable (e.g.
knoaing that 48 + 35 will be less than 100)

= subbact mentally a bao-dight numib=r from another tao-digit numb2r when there s
no regrowping reguired (e.g. 74 - 33)

Conmnued on the N8xT page

Teacher Assessment
Framework for maths.



=« recognise the Inverse relationships betaeen addilion and subb@ction and use Mis
o check c3lcuUlations and Wark out MESSing NUEMDer pobeams (2.9, & — 14 = 28)

= recall and use muiiplicaton and diviskon faois for the 2, & and 10 mulbdplication
tables 1o solve simple problems, demonstrating an undersianding of commutatvity
a5 necassary (e.g. knowing they can make T groups of 5 from 35 blocks and writing
35 « § = 7; Ghanng 40 chemes Detwean 10 paopke and wiiting 40 + 10 = £; stating
the total vame of Sk Sp opins)

= Idently 'V e, s, fe W, and knows that all parts mwesi be equal pans of the whole.

= us2 different coins to make the same amount (e.g. use colns to make S3p In
mTerant Ways: Work oul now many £2 colns ans nesded 1o exchangs ror 3 £210
nata)

= read scales In @visions of ones, baos, Thes and tens In a practical situation where
all numb=rs on the scale are given {2.9. pupll reads the tfemperature on 3
Theqmomeies or MeasUnes CApachies LEEinNg 3 Measuring jug)

= raadthe ime on the chock 1o the nearest 15 minutes
= descrite properties of 2-D and 3-0 shap=ss (2.9. the pupll describ=s a triangis: |

nhas 3 sides, 3 vertices and 1 line of symmetry: the pupll describes a pyramid: | has
3 sgges, S5 faces, 4 of which are frangles anad onsa s 3 sQuare].

Working at greater depth

Thne pupll can:
= reason about addition {=.g. that the sum of 3 odd numibers will always be odd)

= us2 multipiication Tacts to make deductions outside knoan mulbplication facis (e.g.
3 pupdl Enows that muiiples of 5 have one digit of O or & and uses s 1o reas0n

that 13 = 5 cannot be 92, 35 T Nl a mutple of 5)
= work put mental calculations whens regrouping ks requined [e.g. 52 — 27; 31 — 73)

* s0iWE More compliex missing number protdems je.g. 1d + J— 3= 17, 14 + A = 15
+ 27T}

= gebermine remanders given known facis (e.g. given 15 - 5 = 3 and has a
remainder of O, pupll recognises that 16 = 5 wil have a remaindar of 1; knowing
that? £ 7= 14 and 2 £ 8 = 156, pupl explains that making pairs of sncks from 15
Kentical socks Will glve 7 pairs and one sock will be left)

= 50iwe word problems that Involve more than one step (2.g. “which has the most
biscults, 4 packels of biscults with 5 In each packet or 3 packels of bscults wih 10
In 2ach packei?™)

=  recogniss s relagonships Detwesn aodmtion and subiraction and can rewrie
addiion statements as simpilited muiklplication statements (eg. 10+ 10+ 10+ 5+
S=3X10+2KX5=2X10)

= Tind and compare fractions of amounis (e.g. ¥ of £20 = £5 and ¥ of £5 = £4, 504
of £30 ks greater than 1 of £3)

= read the tme on the clock 1o the nearest 5 minuies

- read scales In aivislons of ones, wos, ives and t=ns Ina PIEBﬂ-G—Hl sihuation where
not all numb=rs on the scake are gr-'E-I"I.

= describe similarties and diferences of shape proparties (e.g. inds 2 different 2-0
shapes thal only have ons lne of symmehny; that a cube and a cubold have thea
Same numioer cﬂ'e-:lges. Taces and wartlces but can descrioe what s diTerent abown
tham).

Teacher Assessment
Framework for maths.



Working at the expected standard

Working sclentifcalty
The pugill can:

a5k thelr pam questions about what they notice

use different types of sclentfc anquiry to gather and record data, using simple
equipment where appropaate, 10 answer guestions Including:

+ obsening changes over time

« noticing simiartties, diferencas and patiems

 grouping and classiylng things

« camylng out simpie comparaiive tests

+ finding things out Using sacondary sources of Information

use approprate sclentific language from the national curdculum to communicats
thelr ideas In a vanety of ways, what they do and what they find out

Sclenca content
The pugll can:

name and locate parts of the humnan body, Induding those related o the senses,
and describe the Impartance of exerdse, balancad diet and hyglene for humans

gescribe the basic needs of animals for survival and the main changes as young
animais, including humans, grow Into adults

gescribe basic needs of plants for sundval and the Impact of changing these and
the main changes as seeds and bulds grow Into mature plants

Identily whether things are allve, d2ad or have never lived

gescribe and compare the obsarvable faatures of animals from a range of groups

group animals acconding to what they eat, describe how animais get thelr food from
piher animals and'or from planis, and use simple food chalns to describe Mese
refationsnips

describe seasonal changss

name different planis and animals and descrlbe how they are sulted to diferent
habltats

iese thelr knowledge and understanding of the propertles of matertals, to distinguish
pbjects from matedals, identity and group everyday materiais, and compare thelr
sUlanliity for diffenzni Uses.

Teacher Assessment
Framework for
science.



During May

Children will complete 4 booklets:

* English reading Paper 1: combined reading prompt and
answer booklet

* English reading Paper 2: reading booklet and reading
answer booklet

 Mathematics Paper 1: arithmetic
 Mathematics Paper 2: reasoning

Please see examples.

The outcomes support the Teacher Assessment along with all
the other evidence gathered throughout thee year.



We Keep it low key and relaxed!

We choose when children complete the booklets — we
won’t ask a child to complete a booklet if they come
into school worried or upset about something.

Children will complete the booklets in small groups
with their class teacher.

No time limit.

They don’t have to finish — we will stop them if we feel
they have done as much as they can.

If necessary, they can have breaks.

If necessary, they can have help reading the questions
in the maths booklets.



